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Dear Parents,
Your Glencoe educators believe strongly in educating the whole child and reflecting on
personal choices. This means we pay special attention to maximizing creative and critical
thinking/questioning skills. We work hard to fully challenge and realize each child’s
physical, social, and cognitive abilities. Nurturing unique learning styles, interests,
strengths, and pace help us provide a solid foundation for students’ learning. Our team
of educators dedicates each day to shaping new opportunities for the academic and
social emotional growth of our students.
Problem solving and decision making are encouraged through the curriculum and
informal situations, such as recess or class meetings in the lower grades and integrated
activities at the upper levels. Appreciation of the arts is actively encouraged through a
Cultural Arts program realized in conjunction with the PTO. The Glencoe School District
takes pride in offering a balanced curriculum that comes to life through the utilization of
varied materials and talents. Our ongoing partnerships with the Glencoe PTO, Glencoe
Educational Foundation and Glencoe Junior High Project provide much needed resources
and varied opportunities for student growth. We are thankful for the positive difference
these organizations make in our schools.
On behalf of all the administrators and teachers, we welcome you to visit our website
and share in the activities which occur throughout the school year. Our website
resources, found at http://www.glencoeschools.org, provide a vital link of experiences
within our schools to students, parents and community. Please remember that our doors
are open to hear your comments, address your concerns, and act upon your child’s
educational needs. We value our partnership as we work together to educate the whole
child.
Sincerely,

Amy Holaday

Director of Curriculum and Instruction
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Pupil Services
A Differentiated Curriculum
District 35 embraces that our students bring a variety of skills, needs, and interests to
learning and our teachers are highly trained to create instructional goals, materials, and
assessments that meet students’ individual needs.
Through various funding sources, the District has been able to provide curriculum
specialists for our schools. These specialists assist teachers in planning and
implementing programs for children whose needs demand an enriched version of the
core curriculum. Teachers also work with one another in grade level and subject area
teams to plan appropriately for their students. Administrators, teachers, and parents
collaborate to fully understand and appreciate differences in children’s learning styles,
interests, pace, and success rates.
Our Glencoe general educators fully understand and embrace methodologies, strategies,
and activities that are qualitatively different from the norm. We hire professionals,
whenever possible, with a solid background in differentiation who can give concrete
examples of their modifications in teaching. Once on board, they are provided on-going
extensive training within the District and offered professional conferences, classes, and
workshops outside the District.
Differentiated Learning Goals
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.

Recognize differences in students’ learning strengths, styles, interests, pace.
Provide challenging, meaningful activities for all students.
Provide an equal opportunity to develop potential and skills for success.
Meet varying needs of students by matching instruction to children.
Integrate higher-level learning within the general standards based curriculum.
Encourage teachers to continue their own education and training for
understanding and supporting differentiation.
Provide a nurturing environment that is conducive to higher level questioning
and discussions.
Promote excellence in instructional decision-making.
Transform potential into production.
Learn persistence, organizational skills, and study skills to maximize student
potential.

What might teachers differentiate?
•
Content – What is taught; different groups learning different things or using
different materials.
•
Process – How content is taught; different instructional strategies may be
necessary to get the most from particular students.
•
Product – What should the evidence for learning look like? Products or
performances may be varied and should balance what is a strength and what
needs more practice. Choices are offered when appropriate.
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●

●

Environment – To nurture creative and critical thinking, a child needs to feel
safe. All students are encouraged to voice questions to discover truth and
meaning. The message to all students must be that learning can look different
for any or all of us. Each prescription for learning is made for the individual. We
honor one another and experience teaming with all types of learners. Sometimes
we work with other talented people with similar gifts or needs. Other times we
work with more diverse peoples whose gifts may not be obvious. Challenging,
meaningful, and interesting materials are available for all learners.
Assessment – How do we know learning took place? How do we know the
activity or task was challenging and worthwhile? We choose the assessment to fit
the learning. Do we test, perform, or produce something to prove
understanding? Do we compare our learning to other’s learning or the criteria
taken from the curriculum? A balance is suggested for a more complete picture
of the child’s academic growth.

Mainstreaming of students to the fullest extent possible occurs through an inclusive
model of Special Education addresses each child’s Individualized Education Plan (IEP).
The District philosophy supports a belief that students can be served in a general
educational setting to the degree it serves their needs and allows for the natural
progression of the general education program. Each school hosts a pupil services team
and curriculum consultants to assist general educators in meeting students’ complex,
individual needs.
Response to Intervention
Response to Intervention (RtI) matches a leveled response of instruction and
intervention with the needs of the individual student. Leveled instruction is categorized
into three tiers of support. A determination of the level of support needed is based on
student monitoring and on-going data collection. More intensive intervention strategies
are provided to students based on their ability to progress in the general education
curriculum. Parents work collaboratively with their educational team throughout the RtI
process. Educational teams will meet to review a student’s response to intervention and
determine supports necessary for the student to continue to progress.
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A Strong System for Student Support Services
A wide array of support and resource services are available within the District. The pupil
services teams provide a model for services which encourages a partnership between
general and special education. District 35 is one of eighteen North Shore Districts, which
belong to the North Suburban Special Education District (NSSED). This affiliation allows
each member district access to additional support services and programs.
Each building-based team consists of the principal(s), school social worker, school
psychologist, speech and language therapist, reading specialist, inclusion consultant,
school nurse, general and special education teachers, teacher associates, and the
Director and Assistant Director of Pupil Services. All members of the team assist in the
process of gathering specific information in order to determine which type of assistance
would be most effective to meet student needs. It is believed that using this system
enables staff to be more efficient and effective with the use of time and services.
Parents are an integral part of the team, and are encouraged to participate in all aspects
of their child’s education. Parents of students receiving special education services have
rights, which are safeguarded by state and federal statutes.
Special Education Services
School Psychologists – complete academic and psychological assessments as needed,
design classroom interventions and are available for parent/staff consultation.
Social Workers – support identified students, parents, and staff in implementation of the
District’s social skills, drug education and character education.
Speech and Language Therapists – complete assessments and provide services for
eligible students in pre-school through eighth grade.
Learning Behavior Specialist (LBS) Teachers – assist in planning educational strategies,
assess student progress, consult with teachers and parents, plan instruction and coteach with general education teachers, and manage and implement Individual Education
Plans (IEP’s). Special education staff also assist in the process of developing strategies
to meet a wide array of students’ academic and behavior needs.
School Nurses – complete annual vision and hearing screening and monitor medical and
health issues as they relate to learning.
Integrated NSSED classes – NSSED supported programs for children with multiple
impairments allow for the integration of students into general education settings. Two
programs run by NSSED are housed at South and Central Schools.
Teacher Associates – support the kindergarten and first grade programs, provide
supports to students with special needs, and assist in the Library Learning Centers of
each school.
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Inclusion Consultant – assist with the development of inclusion programs that provide
opportunities for students with a variety of special needs in the general educational
environment.
Intervention Specialist – provide instructional support to students identified by student
monitoring and on-going data collection.
Occupational Therapy Services (OT) – provides consultation with staff, as well as
evaluations and provisions of direct services to qualified students experiencing fine
motor or sensory integration deficits.
Physical Therapy Services – contracted with NSSED, provides certified Physical
Therapists for consulting with staff, evaluating and providing direct services to qualified
students experiencing gross motor deficits adversely affecting their ability to take
advantage of educational programs.
Other programs available through NSSED include:
Assistive Technology, Orthopedic Programs, Vision and Mobility Training Services,
Audiology and Hearing Impaired Services, Early Childhood Programs (ECP) and Birth to
Three Programs.
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Social Emotional Learning
The mission of the Glencoe School District is to provide each child with a sound
educational foundation for life-long learning as a socially responsible member of a global
society by dedicating resources toward the development of the whole child within a
secure school environment.
In order to provide for the social and emotional learning of children, the three Glencoe
Schools have come together to present common topics to be addressed through the
Second Step curriculum. These lessons are built around the following five cognitive,
affective and behavioral competencies:
Self-Awareness
● Identifying emotions
● Accurate self-perception
● Recognizing strengths
● Sense of self-confidence
● Self-efficacy

Social Awareness
● Perspective-taking
● Empathy
● Appreciating diversity
● Respect for others

Self-Management
● Impulse control
● Stress management
● Self-discipline
● Self-motivation
● Goal Setting
● Organizational skills

Relationship Skills
● Communication
● Social engagement
● Building relationships
● Working cooperatively
● Resolving conflicts
● Helping/seeking help

Responsible Decision Making
● Problem identification
● Situation analysis
● Problem-solving
● Evaluation
● Reflection
● Ethical responsibility

Second Step lessons may occur within the curriculum,
through advisory and classroom meeting agendas, and
through special programs designed appropriately for the
children of our schools.
The Glencoe Schools’ Social Emotional Learning
programs greatly benefit from the following community organizations:
● GLENCOE PTO (Parent Teacher Organization)
● GLENCOE PUBLIC SAFETY
● FAMILY SERVICE OF GLENCOE
Funding also comes from various state and federal education grant programs.
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South School:
Kindergarten, First and Second Grades
Using the Second Step SEL resources, students participate in weekly lessons to guide
their development as caring members of their classroom community. In addition, our
classes participate in weekly class meetings and connect read-aloud books to the five
SEL competencies. Our students gain real life skills as they learn to cooperate and share
within their classroom, in activity classes and during lunch/recess.
Behavior Principles
Behavior principles have been published to promote three basic rights and
responsibilities of the student. These principles are the same in each of the schools.
This proactive approach helps ensure a continuing positive school environment. The
foundation is laid at South School. Students, with staff guidance, have created
performance guidelines for lunchroom and recess behaviors, as well as for problem
solving.
1. We have the right to learn in a safe environment. I have the responsibility to
treat others fairly and with equality, and not to hurt or threaten anyone.
2. We have the right to respect ourselves and others. I have the responsibility to
respect others’ differences and seek help for others or myself when needed.
3. We have the right to share our thoughts and ideas. I have the responsibility to
express myself in a proper manner and at an appropriate time, to listen to
others, and to allow others these same privileges.
Class Meetings
Class meetings are hosted in each South School classroom at least once per week.
Meetings are times for children and teachers to engage in activities which reinforce the
SEL lessons, brainstorm to make decisions affecting the class, discuss social problems of
concern for students, or share positive feedback. The goals of class meetings at South
include:
• To create a caring, accepting climate in the classroom.
• To teach the problem solving process.
• To teach strategies for social problem solving.
• To increase sensitivity and empathy toward others.
• To encourage positive, friendly behaviors.
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West School:
Third and Fourth Grades
The third and fourth grade students at West School also use the Second Step SEL
resources. Students participate in weekly lessons to guide their development as caring
members of their classroom community. In addition, our classes participate in weekly
class meetings and connect read-aloud books to the five SEL competencies. Our
students gain real life skills as they learn to cooperate and share within their classroom,
in activity classes and during lunch/recess.

Caught You Caring at West

The Caught You Caring program inspires students to observe, model and encourage
positive behaviors in themselves and others. The entire school staff and parents provide
motivation and inspiration for the program by recognizing students who exhibit
respectful and caring behaviors. Teachers and administrators consistently revise the
program to meet the needs of the West School community and encourage learning
opportunities for social emotional learning.
The West School community has worked together on numerous service learning projects
to help organizations such as Paul Revere, PADS, military service personnel, White Hall
Nursing Home, Highland Park Senior Center, Crocs and Cradles to Crayons.

Class Meetings
Class meetings provide a vehicle for developing social
skill competency. At West, weekly class meeting
objectives include:
●
●
●
●

To provide opportunities for each student to
increase self-esteem.
To strengthen student understanding and
sensitivity toward others.
To increase student utilization of problem
solving and decision-making skills.
To give suggestions for the improvement of
study skills.
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Central School:
Fifth, Sixth, Seventh, and Eighth Grades
Each Central student is assigned to an Advisory teacher with whom there can be a close
and nurturing relationship. In grades five and six, the primary homeroom teacher serves
in this role. In grades seven and eight, the Advisory teacher may be any academic or
special subject teacher from those grade levels. Established goals include:
●
●
●
●
●
●

To create a trusting relationship between students and adults in the school.
To build a respectful school community.
To establish a heightened sense of individual and group responsibility through
service activities and volunteering.
To reinforce good decision making skills and allow for explicit Second Step SEL instruction.
To aid communication among students and between students and adults in the
school community.
To have non-class time for general all-school announcements.

In each grade level, the Second Step Program takes on an age-appropriate approach.
Teachers and administrators refine program activities to meet the needs of their
students. Engaging activities and service learning projects are planned in each grade
level, which correspond with the Second Step SEL lessons. In each grade level at
Central, staff members work to integrate activities into the general curriculum for more
meaningful connections.
An “Ally Program” has been established for encouraging loyalty among peers. Based on
anti-bullying philosophies and practices, the students are encouraged to act as allies to
any peer who seems to need their assistance. Students are celebrated for taking on the
role of ally. Each year, the schools join together to celebrate the international Stand Up
to Bullying Day to show support. In keeping with our focus on Social and Emotional
Learning, wearing PINK symbolizes our work to promote care and respect for others.
Our hope is that we can foster this same environment every day within our schools.
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SOUTH
SCHOOL
South School – Grades K-2
266 Linden Avenue
Glencoe, IL 60022
Phone: (847) 835-6400
Fax: (847) 835-6405

Dr. Kelly Zonghetti, Principal
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Understanding Children: The Primary Years

Developmentally
Children of this age are still close to their preschool years. They may act like their older peers
some of the time, but when they are tired or stressed, they may act in ways that are
characteristic of much younger children. At this stage, children learn through play. Through
activity they develop a sense of competence, self-esteem, and problem-solving skills.
Physically
These children are still developing their gross and fine motor skills. For example, they are
developing eye-hand coordination to throw and catch. They may fall when running or making
quick turns. They enjoy high-energy games, but may still need naps. They like free-play
activities like climbing and chasing each other.
Emotionally and Socially
They are still learning how to cooperate with others in a group. They are egocentric in their
thinking - putting themselves first without considering other points of view. They like to be with
a small group of friends. Friendships tend to be based on common interests and are therefore
often short-lived. Some children of this age group can be easily frightened by new events. They
look to adults for guidance, encouragement, and direction. They need a sense of stability and
routine.
Cognitively
Children in these age groups are usually very literal and concrete in their thinking. They like to
ask questions and to look to adults as authority figures. They are still learning how to read and
write. They are learning to share their thoughts and feelings in words rather than in behavior.
They may have difficulty understanding written and spoken directions. They have shorter
attention spans than older children.

(From the “Resource Notebook: School Age Care: Out of School Time,” Child Care Bureau,
Dept. of Health and Human Services)
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Literacy Program at South School
A comprehensive balanced literacy program based on strong research and effective classroom
practices is used in the Kindergarten through second grade classrooms. Our literacy program

aligns with the Common Core State Standards and serves as an Integrated Model of
Literacy where listening, speaking, reading, writing, and language standards are
integrated across all subjects. Learning outcomes for this literacy model emphasize
depth of knowledge, problem solving and higher order thinking skills. This is a rigorous
literacy model designed to create literate students for the 21 st century who are fluent
readers, critical thinkers, informative writers, effective speakers, and engaged listeners.
Students are also expected to use technology as a source of information, research, and
a means of communication.
An Integrated Model of Literacy, based on the Common Core State Standards is used
in Kindergarten through second grade classrooms and requires students to:
●
●
●
●
●
●
●

Develop a strong understanding and working knowledge of concepts of print, the
alphabetic principle, and other basic conventions of the English writing system.
Read increasingly difficult text, including a balance of literature and informational
text.
Interact with rich read-alouds, high quality text, and related activities to build the
background knowledge and vocabulary critical to listening and reading
comprehension.
Engage in research and inquiry to investigate topics, analyze and develop
arguments grounded in evidence from text, and present ideas through speaking,
writing and technology.
Compose narrative, informative/explanatory, and opinion pieces of writing.
Determine and clarify meaning of new vocabulary to use in reading, writing,
media, and collaborative conversations about grade level topics and text.
Gain control over many conventions of English grammar, usage, and mechanics
as well as learn other ways to use language to convey meaning.

Kindergarten Literacy Program Snapshot
Journeys Common Core (Houghton Mifflin): Is a comprehensive reading program
that integrates common core-based instruction into seven units. A balance of
informational text and rich literature is used to target skill instruction for comprehension,
sight word recognition, letter sound relationships and phonemic awareness. Strong
differentiated components including guided reading and literacy centers are a part of
everyday instruction to meet the individual needs of all students.
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The Core Program is based on the following seven units:
●
●
●
●
●
●
●

Welcome to Kindergarten
Friendly Faces
Show and Tell
Outside My Door
Let’s Find Out
Growing and Changing
Look At Us

First and Second Grade Literacy Program
Snapshot
A careful selection and balance of high quality literature and
informational text are the core instructional materials for the
first and second grade reading programs. Based on the
Integrated Model of Literacy, reading materials are in the form of big books, leveled
readers, trade books, and picture books. Each form of text offers high quality instruction
that provides rich experiences for integrating reading, writing, listening, speaking and
language across all subject areas, including science and social studies. The first and
second grade literacy programs are based on the rigorous literacy learning standards of
the Common Core and are designed to meet the needs of all learners.

Writing
A writing program that aligns with the Common Core State Standards is used during
writer’s workshop at South School. Students utilize the standard manuscript print that
incorporates four basic strokes. This is sometimes named traditional manuscript or simplified
manuscript. It coincides with most text our students encounter. Students are provided direct
instruction in each grade level.
Kindergarten
Writing in the first weeks of school will be a testimony to what the children can do. A few
children begin school with a mastery of every sound-symbol relationship, but most begin
knowing the names and shapes of at least a handful of letters.
Students learn that marks on the paper have the power to convey meaning. Some children
begin to convey meaning through drawing, dictating, and writing. Children will use a
combination of drawing, dictating, and writing to compose opinion pieces,
informative/explanatory texts, and to narrate a single event. Frameworks for writing are
introduced at this level, based on Dr. Michael Heggerty’s approach.
To extend what children can do, teachers provide the motivation, time, material, and structure
for writing, talking, reading, listening.
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First Grade
Writing begins with the child using invented or brave spelling with less focus on handwriting.
Through practice and modeling, the child gains more awareness of spelling and when brave
spelling has progressed through the phonetic stages and moved into the transitional stage, the
child is able to focus more on other aspects of writing. The child begins to internalize the skills
of punctuation, sentence structure, spelling patterns and accurate letter formation.
Eventually, the child is free to focus on expressing ideas through opinion pieces,
informative/explanatory texts, and narratives. Children will also participate in shared research
and writing projects such as exploring a number of how-to books on a given topic and use them
to write a sequence of instructions. With adult support and peer feedback, the child learns to
edit, revise and publish work ready for sharing.
Second Grade
Children generate their own topics, which enable them to be committed and excited about the
writing process. Students are taught how to develop characters, how to write clear and
complete sentences, and how to add more supporting details. Expectations for final products
increase, with time devoted to the writing process.
Children are encouraged to experiment with a variety of styles that are encountered through
mentor texts that they have read and that have been read to them. Second graders are
introduced to revision of content and editing for mechanics. Students continue to expand on
their knowledge of opinion pieces, informative/explanatory texts, and narratives. Second grade
students also learn to read a number of books on a single topic to produce a report or
presentation.
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Science
Using the Next Generation Science Standards students begin to develop an understanding of
the four disciplinary core ideas:
● physical sciences
● life sciences
● earth and space sciences
● engineering, technology, and application of science
In the earlier grades, students begin by recognizing patterns and formulating answers to
questions about the world around them.
The program emphasizes science as inquiry and technological design concepts. It builds
personal knowledge from the students’ own experience and thought. Teachers engage students
in active participation through the use of discovery kits developed by the teaching staff and a
professional science consultant. South is fortunate to have two gardens to integrate within the
units of study.

Kindergarten Disciplinary
Core Ideas

1st Grade Disciplinary Core 2nd Grade Disciplinary
Ideas
Core Ideas

Pushes and Pulls

Light and Sound

Structure and Properties of
Matter

Animals, Plants, and their
Environment

Structure, Function, and
Information Processing

Interdependent Relationships
in Ecosystems

Weather and Climate

Space Systems: Patterns and
Cycles

Processes that Shape the
Earth

Engineering and Design

Engineering and Design

Engineering and Design

The following is a link to more detailed information on the progressions within the Next
Generation Science Standards.
Progressions Within the Next Generation Science Standards
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Social Studies
In January 2016, Illinois adopted Illinois Learning Standards for Social Science, based on the
College, Career, and Civic Life (C3) Framework for Social Studies. The purpose of these new,
more rigorous standards is to better prepare students to be college and career ready. These
standards are designed to ensure that students across Illinois focus on a common set of
standards and have the opportunity to develop the knowledge, dispositions, and skills
necessary for success in college, career, and civic life in the 21st century. The vision supporting
this design is to produce students who are civically engaged, socially responsible, culturally
aware, and financially literate (National Council for the Social Studies, 2016)
The Illinois Social Science Standards fall into two complementary categories: inquiry skills and
disciplinary concepts. Inquiry skills involve questioning, investigating, reasoning, and
responsible action while disciplinary concepts make use of social science ideas, principles, and
content to pursue answers to the questions generated by student inquiries.
In social studies, disciplinary concepts are divided among the major disciplines of social
science: civics, history, economics, and geography. These standards are taught in conjunction
with inquiry skills. Standards on themes are aligned to the disciplinary concepts for our K-5
learners. The themes are:
●
●
●

Kindergarten: My Social World
First Grade: Living, Learning, and Working Together
Second Grade: Families, Neighborhoods, and Communities

Kindergarten: My Social World
Unit Examples
How are our rules and responsibilities at home and school alike and different?
What is the difference between a need and want?
How do I celebrate and remember important people and events?
What are the major landforms in the world?
What stories and music are important to me?
What problems do I have, and what are possible solutions?

First Grade: Living, Learning, and Working Together
Unit Examples
Who is the President of the United States? Who are the leaders in my home, school, and
neighborhood?
What are producers and consumers?
How were the experiences of older people like and unlike mine today?
How can we use maps and globes to learn about the world?
How do individuals learn from one another?
How will solutions to problems identified impact my class, school, or neighborhood?
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2nd Grade: Families, Neighborhoods, and Communities
Unit Examples
How are rules and laws different?
Who provides goods and services to our community?
How do you believe the community will change in the future?
How do the physical features of our community compare with other places?
What is the story of Glencoe?
What are the consequences of certain solutions to problems in our community?

Mathematics
The University of Chicago School Mathematics Project began in 1983 and is still centered at the
University of Chicago. Everyday Mathematics’ goals and objectives meet the National Council of
Teachers of Mathematics “Principles and Standards for School Mathematics,” published in 2000,
and the current Common Core State Standards. The standards define practices that should
permeate instruction and assessment at all grade levels, Kindergarten through Grade 12. The
Standards for Mathematical Practice are:
1.
2.
3.
4.
5.
6.
7.
8.

Make sense of problems and persevere in solving them.
Reason abstractly and quantitatively.
Construct viable arguments and critique the reasoning of others.
Model with mathematics.
Use appropriate tools strategically.
Attend to precision.
Look for and make use of structure.
Look for and express regularity in repeated reasoning.

In addition, articulation among grade levels and increased opportunities for formal training have
provided strong support for teachers. Communication among New Trier Township teachers of
mathematics has contributed significantly to our students’ mathematical success. Components
of an enrichment program designed by the University of Chicago to coincide with the Everyday
Mathematics Program are utilized when appropriate.
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Kindergarten
•
•
•
•
•

Counting and Cardinality
Know number names and the count sequence, count to tell the number of objects, and
compare numbers.
Operations and Algebraic Thinking
Understand addition as putting together and adding to, and understand subtraction as
taking apart and taking from.
Number and Operations in Base Ten
Work with numbers 11-19 to gain foundations for place value.
Measurement and Data
Describe and compare measurable attributes, classify objects and count the number of
objects in each category.
Geometry
Identify and describe shapes (squares, circles, triangles, rectangles, hexagons, cubes,
cones, cylinders, and spheres), analyze, compare, create and compose shapes.

First Grade
•

•
•
•

Operations and Algebraic Thinking
Represent and solve problems involving addition and subtraction, understand and apply
properties of operations and the relationship between addition and subtraction, add and
subtract within 20, work with addition and subtraction equations.
Number and Operations in Base Ten
Extend the counting sequence, understand place value, and use place value
understanding and properties of operations to add and subtract.
Measurement and Data
Measure lengths indirectly and by iterating length units, tell and write time, and
represent and interpret data.
Geometry
Reason with shapes and their attributes.

Second Grade
•
•
•
•

Operations and Algebraic Thinking
Represent and solve problems involving addition and subtraction, add and subtract
within 20, and work with equal groups of objects to gain foundations for multiplication.
Number and Operations in Base Ten
Understand place value and use place value understanding and properties to add and
subtract.
Measurement and Data
Measure and estimate lengths in standard units, relate addition and subtraction to
length, work with time and money, and represent and interpret data.
Geometry
Reason with shapes and their attributes.
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Crawford Learning Center:
The Center Of The Learning Community
The Crawford Learning Center (CLC) provides a comprehensive array of instructional resources
and activities to support 21st Century Learning. The extensive print and media collection, library
classes, innovation station as well as resource services offered by the CLC Director and staff,
provide a stimulating and inviting learning environment.
The CLC is an open facility permitting students to visit the center individually or in small groups.
Students come to the CLC to investigate areas of interest through research and in our
innovation station where they are guided to collaborate and create on projects.
All children at South School are exposed to a variety of literature styles through weekly
scheduled library classes. This program is designed to build an enjoyment of literature and
promote reading. During a library class, students:
●
●
●

Return books.
Share individual literature interests.
Check out new books.

Library skills are introduced in second grade. Children engage in activities designed to teach
them how to independently find materials in the library.
Technology skills for South School students are curricular based and integrated into their
weekly routines. Students increase their comfort level using computers and iPads to foster
critical thinking, communication, collaboration, and creativity. Students are also introduced to
digital citizenship and the skills needed to be safe online.
SMARTBoards (interactive whiteboards) have been installed in the CLC and in classrooms
throughout South School. Teachers utilize these tools to make learning more interactive and
engaging.
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Special Areas:
Music
Kindergarten: the groundwork is laid for many encounters with music. Highlights of the year
include:
● Finding the correct placement of the singing voice
● Matching pitch
● Hearing and responding to a steady beat
● Identifying the musical aspects of high/low, fast/slow,
loud/soft, like/different melodies
● Active experiences involving singing, playing
instruments, moving, listening to music and dancing,
using rhythmic speech and improvisation
First Grade: an experiential activity based music program is
continued. The central focus is development of the singing
voice and matching pitch. Further development of beat
competency is also stressed. Highlights of the year include:
● Continued activity based approach emphasizing
singing, playing instruments, moving,
listening, and using rhythmic speech
● Recognition and performance of basic note values and
simple rhythmic patterns
● Emphasis on understanding basic concepts in music
concerning rhythm, melody,
harmony, form, and tone color
● Further experience in playing mallet-type instruments
both as accompaniment and melody playing sound
sources
Second Grade: the focus is upon expanded study of the
elements of music. Highlights include:
● Playing simple accompaniments and short melodies
on mallet-type instruments
● Introduction to basic part singing by singing in a round.
● Emphasis on pitch matching and further development of the vocal range
● In-depth study of musical concepts involving experiential activities and questioning
strategies
● Increased emphasis on reading rhythmic notation and singing with the solfege scale
● Identification of small forms in music
● Emphasis on melodic and rhythmic improvisation on all kinds of instruments.
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Visual Arts
The art program at South School provides children with a variety of experiences as they explore
the elements and principles of design, art appreciation and integrated arts. Where a natural
connection exists, integrated arts projects are used to reinforce concepts in art and other
subject areas (language arts, science, social studies). The art program has been designed to
create a meaningful transition into the more advanced levels of art instruction in the Glencoe
Schools. Children will be able to express their imagination in a variety of art media. All students
will have experiences in 2D and 3D art including:
Kindergarten
•
•
•
•
•

Drawing
Painting
Paper construction
Clay
Art appreciation.

First and Second Grades
• Drawing
• Painting
• Printmaking
• Paper construction
• Clay
• Paper maché
• Weaving
• Art appreciation.
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Spanish
The Spanish program is based on exposure to the language and culture of Spanish-speaking
countries. Children in grades three and four have ample opportunities to become immersed in
the Spanish language and culture as they practice conversational skills and vocabulary
development throughout the week.
Kindergarten
• 50 minutes weekly
• Two instructional times per week
Program Model Type: Combines Exploratory and Sequential FLEX
A sample of goals and assessments
Students will be able to respond to basic commands in Spanish.

Through the game of “Simon Says,” students will follow teacher directions.
Students will be able to use basic greetings and farewells in Spanish.

Students will verbally state a basic greeting and basic farewell.

First Grade
• 50 minutes weekly
• Two instructional times per week
Program Model Type: Sequential FLEX
A sample of goals and assessments

Students will be able to recognize additional feelings expressions applying the
Verb “tener.”

When asked, “Como estas?” children will respond with Tengo hambre, Tengo frio, Tengo sveno. Students
will be able to evaluate three feelings of a character in a Spanish story.
Students will identify at least three farm animals using the expression, “Mi animal favorito es ____.”

A class graph will be completed entitled “Cual es tu animal favorito en la granja?” Each student responds to
the question with “Mi animal favorito es ____.”

Second Grade
• 50 minutes weekly
• Two instructional times per week
Program Model Type: Sequential FLEX
A sample of goals and assessments

Students will be able to answer simple “Me gusta” expressions.

Students will be asked, “Donde esta la computadora?” The student responds, “Aqui esta la computadora”
and places the appropriate word card on the object.
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Physical Development
The Enhanced P.E. standards correlates directly to the health and well-being of students for the
rest of their lives. There are cognitive benefits which make students more receptive to learning.
The Physical Development and Health Curriculum lists eight philosophical statements that
describe department beliefs:
● Physical Education and Health make unique contributions to students’ physical
development and significantly contributes to students’ social, emotional, and intellectual
needs.
● Students need to learn the importance of caring properly for the body, as well as how to
use the body more efficiently.
● Students must prepare early for healthy lives, remain active and fit, and develop an
understanding of lifetime wellness.
● Daily vigorous physical activity increases physical fitness and contributes significantly to
cognitive fitness.
● A positive attitude toward an active, healthy lifestyle will contribute to the development
of an optimum level of wellness, now and in the future.
● Emphasis needs to be placed on making activities age-appropriate, exciting, enjoyable,
rewarding and challenging within a physically and emotionally safe environment.
● The learning environment must be one that motivates, encourages and contributes to
the development of healthy attitudes towards wellness.
● Professional development activities are available to each physical education and health
teacher throughout every school year.
Safety and emotional well being are important aspects in the implementation of the physical
education program. Appropriate activities for each grade level are carefully selected so that
students are participating within the limits of their age, skill and grade level. Rules are taught
and reinforced. A professional staff guides students to recognize their own physical limitations
and how to adjust their behavior accordingly. Students are expected to demonstrate respect
for individual differences.
Physical Development— Examples of movement, fitness & teambuilding
Kindergarten
Cooperation games
Run, hop, skip & jump
Ice Skating
Ball handling skills
Tumbling and movement
Dance
Catching and throwing
Manipulative skills
Jump rope and hula-hoop

First & Second Grades
Teamwork activities
Soccer skills
Ice Skating
Basketball skills
Gymnastics unit
Dance
Kickball and tee-ball
Obstacle courses
Volleyball

24

WEST
SCHOOL
West School – Grades 3-4
1010 Forestway Drive
Glencoe, IL 60022
Phone: (847) 835-6600
Fax: (847) 835-6605
Dr. David Rongey, Principal

25

Understanding Children:
The Middle Years
Developmentally
These years are the beginning of what Piaget called “concrete operational stage” and what
Erikson termed “the stage of industry.” Children are increasingly interested in the fruits of their
labors; their sense of self-worth is increasingly defined by their achievements. They need time
to practice more complex skills. The peer group is more important to them now.
Physically
These children are experiencing less rapid physical growth. Their gross and fine motor skills
have improved and they work to attain mastery in interesting physical activities through practice
and variations on movement. They have lots of energy; at times they can become reckless.
They like structured games that have rules, but may need help in learning and interpreting the
rules.
Emotionally and Socially
Children are now forming close friendships, mostly with same-sex peers. Friendships are more
long lasting. Children are often guided by the behavior and beliefs of the peer group. They still
enjoy adult encouragement and like to be acknowledged for their accomplishments. They tend
to be self-conscious about their abilities.
Cognitively
Attention spans are increasing. They like increasingly complex intellectual challenges and are
now reading to learn rather than learning to read. They are interested in discovering things for
themselves.
Human Relationships
Children need to be with friends. They like being a member of a group and enjoy opportunities
to be in a group. They are more self-directed. They like to have input into planning and
carrying-out group activities. They like meeting new people who can share skills such as
photography, skiing, or creating a newspaper. Staff needs to focus on providing activity choices
and resources. They are facilitators, rather than directors of children’s activities. The children in
this age group may tend to see things in black and white, so may need assistance in
appreciating others’ viewpoints and exceptional circumstances. They may need reminders to
use words to express feelings.
Choice is very important. They like to decide what they will do, how they will do it, when and
with whom. These children like activities that require lots of energy and skill. They like
competitive as well as cooperative games, team as well as individual sports. They enjoy roleplaying games. They enjoy collecting things and problem-solving games. They like to daydream.
They appreciate opportunities to refine skills they have (e.g. jump-roping techniques, computer
games.) (From the “Resource Notebook: School Age Care: Out of School Time,” Child Care

Bureau, Dept. of Health and Human Services)
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Literacy Program at West School
A comprehensive balanced literacy program based on strong research and effective classroom
practices is used in the third and fourth grade classrooms. Our literacy program aligns with the
Common Core State Standards and serves as an Integrated Model of Literacy where
listening, speaking, reading, writing, and language standards are integrated across all subjects.
Learning outcomes for this literacy model emphasize depth of knowledge, problem solving and
higher order thinking skills. This is a rigorous literacy model designed to create literate students
for the 21st century who are fluent readers, critical thinkers, informative writers, effective
speakers, and engaged listeners. Students are also expected to use technology as a source of
information, research, and a means of communication. The third and fourth grade literacy
programs are based on the rigorous literacy learning standards of the Common Core and are
designed to meet the needs of all learners.
An Integrated Model of Literacy, based on the Common Core State Standards, is used in third
and fourth grade classrooms and requires students to:
●
●
●
●
●
●
●

Comprehend and evaluate complex texts across a wide range of types and disciplines.
Cite and evaluate specific evidence when offering an oral, written, or graphic
interpretation of a text.
Communicate effectively through writing by generating, organizing, and making sense of
and deeply understanding information in order to produce new ideas and insights.
Analyze and act on understandings of audiences, purposes, and contexts in creating
and comprehending texts.
Use inquiry and critical thinking to gather, synthesize, and evaluate information from
multiple texts, media, and other non-print materials.
Present their research orally, building on the ideas of others through collaboration and
explorations of diverse perspectives.
Gain control over many conventions of English grammar, usage, and mechanics as well
as learn other ways to use language to convey meaning.

Third and Fourth Grade Literacy Snapshot
A careful selection and balance of high quality literature and informational text are the core
instructional materials for the third and fourth grade reading programs. Based on the integrated
model of literacy, students are exposed to a variety of grade-appropriate complex literature and
informational text where they can ask and answer questions by referring explicitly to a text.
Through close reading instruction students learn to uncover both the central message and
supporting details, and identify connections between sentences and paragraphs in a text. A
strong emphasis is placed on comparing and contrasting two or more works with the same
topic, author, or character, describing the traits, motivations, and feelings of characters or how
ideas relate to one another. Students are taught to tackle multi-syllabic words, increasing their
fluency and ability to read new and more difficult text. Students develop a strong academic
vocabulary that they use in their writing and speaking. The literacy program teaches students to
ask questions of a speaker to deepen their own understanding of material and build on ideas of
their classmates.
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Writing
At West School, students learn cursive writing. Third and fourth grade teachers provide direct
instruction and reinforcement to develop and maintain legible handwriting.
A writing program that aligns with the Common Core State Standards is used in both third and
fourth grade. Each year, students demonstrate increasing sophistication in all aspects of
language use, from vocabulary and syntax to the development and organization of ideas.
Students learn to write opinion pieces, informative/explanatory texts, and narratives based on
purpose and audience.
In third grade, students learn to develop and organize their writing in a manner appropriate to
the task and purpose and to write routinely for a range of time-frames and contexts. Students
gain expertise at writing narratives where they accurately describe what happened and learn to
recognize and select the most relevant information. Reading a variety of non-fiction texts
provide models of connecting and sequencing ideas when writing to inform/explain or to express
an opinion.
In fourth grade, writing instruction asks students to draw evidence from literary and informational
texts to support analysis, reflection, and research. Students should be able to produce a variety
of written texts, including opinion pieces, explanations, narratives, and short research projects,
each of which presents evidence in an organized fashion to clarify the topic under discussion for
the intended audience. All student writing uses specific facts and descriptive details along with
correct spelling and punctuation.
Speaking and Listening Skills
Third and fourth grade students develop their speaking and listening skills by making
connections across the reading, writing, speaking, and listening domains. Students learn to
listen critically to speakers and summarize what they have heard, ask and answer questions
with appropriate elaboration, and recognize structures used in making oral presentations.
Students learn how a central idea or theme is supported by facts, descriptive details, or
observations similar to their own writing and correctly use conventions of standard English when
speaking and writing.
Grammar, Vocabulary and Word Study
In both writing and speech, students are expected to demonstrate a command of the
conventions of standard English grammar and usage, spelling, capitalization, and punctuation.
Each grade level focuses on specific grammar rules, usage and understanding of academic
language and domain-specific vocabulary in order to comprehend grade-level literature and
informational texts across the content areas.
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Developmental phases of spelling instruction are included at each grade. Third graders learn
“within word patterns” and begin “syllables and affixes.” Fourth graders continue “syllables and
affixes” throughout the school year. Students are learning vowel patterns, consonant blends,
complex consonants, compound words, homophones, syllable patterns, homographs, vowel
patterns in accented and unaccented syllables, and base words with common prefixes and
suffixes.
“We begin to focus on the meaning connection
among words: ‘I wonder what parts obstruct,
construct, and destruct have in common?’ This
question is a great beginning for a discussion
about the meaning of struct. Clearly, this type
of word study structures our thinking.”

- Shane Templeton and Donald Bear

Mathematics
The University of Chicago School Mathematics Project began in 1983 and is still centered at the
University of Chicago. Everyday Mathematics’ goals and objectives meet the National Council of
Teachers of Mathematics “Principles and Standards for School Mathematics,” published in 2000,
and the current Common Core State Standards. The standards define practices that should
permeate instruction and assessment at all grade levels, Kindergarten through Grade 12. The
Standards for Mathematical Practice are:
1.
2.
3.
4.
5.
6.
7.
8.

Make sense of problems and persevere in solving them.
Reason abstractly and quantitatively.
Construct viable arguments and critique the reasoning of others.
Model with mathematics.
Use appropriate tools strategically.
Attend to precision.
Look for and make use of structure.
Look for and express regularity in repeated reasoning.

In addition, articulation among grade levels and increased opportunities for formal training have
provided strong support for teachers. Communication among New Trier Township teachers of
mathematics has contributed significantly to our students’ mathematical success. Components
of an enrichment program designed by the University of Chicago to coincide with the Everyday
Mathematics Program are utilized when appropriate.
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Examples of 3rd grade content, strands, skills, & concepts
Operations and Algebraic Thinking
Represent and solve problems involving multiplication and division, understand properties of
multiplication and the relationship between multiplication and division, multiply and divide
within 100, solve problems involving the four operations, and identify and explain patterns in
arithmetic.
Number and Operations in Base Ten and Fractions
Use place value understanding and properties of operations to perform multi-digit arithmetic,
and develop understanding of fractions as numbers.
Measurement and Data
Solve problems involving measurement and estimation of intervals of time, liquid volumes, and
masses of objects, represent and interpret data, understand concepts of area and relate area to
multiplication and addition, and recognize perimeter as an attribute of plane figures and
distinguish between linear and area measures.
Geometry
Reason with shapes and their attributes.

Examples of 4th grade content, strands, skills, & concepts
Operations and Algebraic Thinking
Use the four operations with whole numbers to solve problems, gain familiarity with factors and
multiples, and generate and analyze patterns.
Number and Operations in Base Ten and Fractions
Generalize place value understanding for multi-digit whole numbers, use place value
understanding and properties of operation to perform multi-digit arithmetic, extend
understanding of fraction equivalence and ordering, build fractions from unit fractions by
applying and extending previous understanding of operations on whole numbers, and
understand decimal notation for fractions.
Measurement and Data
Solve problems involving measurement and conversion of measurements from a larger unit to a
smaller unit, represent and interpret data, and understand concepts of angles and measure
angles.
Geometry
Draw and identify lines and angles, and classify shapes by properties of their lines and angles.
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Social Studies
In January 2016, Illinois adopted Illinois Learning Standards for Social Science, based on the
College, Career, and Civic Life (C3) Framework for Social Studies. The purpose of these new,
more rigorous standards is to better prepare students to be college and career ready. These
standards are designed to ensure that students across Illinois focus on a common set of
standards and have the opportunity to develop the knowledge, dispositions, and skills
necessary for success in college, career, and civic life in the 21st century. The vision supporting
this design is to produce students who are civically engaged, socially responsible, culturally
aware, and financially literate (National Council for the Social Studies, 2016)
The Illinois Social Science Standards fall into two complementary categories: inquiry skills and
disciplinary concepts. Inquiry skills involve questioning, investigating, reasoning, and
responsible action while disciplinary concepts make use of social science ideas, principles, and
content to pursue answers to the questions generated by student inquiries.
In social studies, disciplinary concepts are divided among the major disciplines of social
science: civics, history, economics, and geography. These standards are taught in conjunction
with inquiry skills. Standards on themes are aligned to the disciplinary concepts for our K-5
learners. The themes are:
Third Grade: Communities Near and Far
Unit Examples
Why is citizenship valuable or attractive?
What are the goods and services produced in Chicago?
What important events shaped Chicago’s history?
Where are the major bodies of water and river systems in Illinois?
Which ethnic groups have settled in Chicago and why?
What problems exist in different communities?
Fourth Grade: Our State, Our Nation
Unit Examples
How is the Illinois and United States government organized?
How do the human resources affect the goods and services that are produced in a region?
What can we learn about the characteristics of a region by investigating literature from that
region?
How did changes in the weather and climate affect the physical features of the environment in
the regions of the U. S.?
How is culture expressed differently through music, art, and literature in the geographic
regions of the United States?
Identify problems in each region and discuss alternative solutions and their consequences.
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Science
Science learning is maximized through hands-on experiences, reading, and research activities.
Students are able to manipulate objects and materials, observe, measure, record data, predict
outcomes, and make connections. Students are given many opportunities to communicate what
they have learned through written and oral presentations. Using the Next Generation Science
Standards students begin to develop an understanding of the four disciplinary core ideas:
● physical sciences
● life sciences
● earth and space sciences
● engineering, technology, and application of science
Students begin by recognizing patterns and formulating answers to questions about the world
around them. At West School, the outdoor garden is an integral resource to the units of study.

3rd Grade Disciplinary Core Ideas

4th Grade Disciplinary Core Ideas

Forces and Interactions

Energy

Interdependent Relationships in Ecosystems

Waves and Information

Life Cycles and Traits

Structure, Function, and Information Processing

Weather and Climate

Processes that Shape the Earth

Engineering and Design

Engineering and Design

The following is a link to more detailed information on the progressions within the Next
Generation Science Standards.
• Progressions Within the Next Generation Science Standards

32

Crawford Learning Center
For Technology & Research Skill Development
Open throughout the school day, the Crawford Learning Center (CLC) welcomes students to
explore all the treasures it holds...books, magazines, computers, iPads, quiet corners for
reading and the innovation station. Students may use the CLC facilities at any time during the
school day as it provides a comprehensive array of instructional resources and activities to
support 21st Century Learning.
All third and fourth graders are scheduled for one 35-minute library experience per week. The
lessons include age-appropriate activities relating to outstanding authors, illustrators and titles,
practicing critical and/or analytical thinking skills, or researching topics of interest and classroom
assignments.
The CLC functions as a learning laboratory where students participate in activities designed to
improve their thinking and study skills. The basic skills taught by the Media Specialist, in
cooperation with classroom teachers, may be grouped into the following categories:
●
●
●

To ensure that each child acquires the information skills necessary to become a lifelong
learner.
To provide a rich literature program which promotes lifelong relationships with libraries,
books and reading.
To integrate information skills throughout the curriculum.

Technology classes for West School students are curricular based and integrated into their
weekly routines. Students increase their comfort level using computers and iPads to foster
critical thinking, communication, collaboration, and creativity. Students begin to develop digital
citizenship skills.
SMARTBoards, interactive whiteboards, have been installed in the CLC and in classrooms
throughout West School. Teachers utilize these tools to make learning more interactive and
engaging.
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Special Areas:
Art
The art activities are designed to address the developmental abilities of the students and to
build upon past experiences. Students are encouraged to expand their expressive talents and
work at their own pace within the framework of the program. Projects include a variety of
media and are integrated throughout the curriculum. All 3 rd and 4th grade students enjoy a one
hour studio class of art each week.
Music
The objective of the music program at these levels is to allow each child to participate in a
variety of musical experiences. Through these experiences students may nurture an
appreciation of music as a medium for expression, creativity, personal achievement and
enrichment. Students participate in vocal music activities, movement and use instruments to
help understand rhythm, melody, form and musical notation. All students will learn to play
recorders throughout third and fourth grades.
Spanish
The Spanish program is based on exposure to the language and culture of Spanish-speaking
countries. Children in grades three and four have ample opportunities to become immersed in
the Spanish language and culture as they practice conversational skills and vocabulary
development throughout the week. Several units provide for a more complete integration across
the curriculum. During these integrated units, children have the opportunity to work for longer
periods of time with both the foreign language and classroom teachers as well as incorporating
support from art, music and LLC. Students are scheduled for two 30-minute Spanish classes
each week. Spanish teachers meet regularly to visit one another’s classrooms and dissect the
curriculum. Especially at the transition years, 2nd to 3rd and 4th to 5th, teachers pay special
attention to what is taught and look for repetition and comprehension trends. Lesson study
allows for an on-going examination of current instructional practices, extended curricular
opportunities, and increased understanding of the total program offerings.
Physical Development
The Enhanced P.E. standards correlates directly to the health and well-being of students for the
rest of their lives There are cognitive benefits which make students more receptive to learning.
The Physical Development and Health Curriculum lists eight philosophical statements that
describe department beliefs:
● Physical Education and Health make unique contributions to students’ physical
development and significantly contributes to students’ social, emotional, and intellectual
needs.
● Students need to learn the importance of caring properly for the body, as well as how to
use the body more efficiently.
● Students must prepare early for healthy lives, remain active and fit, and develop an
understanding of lifetime wellness.
● Daily vigorous physical activity increases physical fitness and contributes significantly to
cognitive fitness.
● A positive attitude toward an active, healthy lifestyle will contribute to the development
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●
●
●

of an optimum level of wellness, now and in the future.
Emphasis needs to be placed on making activities age-appropriate, exciting, enjoyable,
rewarding and challenging within a physically and emotionally safe environment.
The learning environment must be one that motivates, encourages and contributes to
the development of healthy attitudes towards wellness.
Professional development activities are available to each physical education and health
teacher throughout every school year.

Safety and emotional well-being are important aspects in the implementation of the physical
education program. Appropriate activities for each grade level are carefully selected so that
students are participating within the limits of their age, skill and grade level. Rules are taught
and reinforced. A professional staff guides students to recognize their own physical limitations
and how to adjust their behavior accordingly. Students are expected to demonstrate respect
for individual differences. Effort and participation are valued as key factors in personal growth.
Physical Development – Examples of movement, fitness & teambuilding
Third Grade
Soccer Unit
Dribbling, passing, shooting, goal
keeping, positions, basic rules

Fourth Grade
Soccer Unit
Review skills, juggling ball with body,
goal, corner, penalty kicks

Tennis Unit
Hand-eye skills, volleying, forehand
and backhand strokes

Tennis Unit
Review skills, serving to fence & partner,
scoring and boundaries

Gymnastics Unit
Tumbling, rings, low beam, and
ropes

Gymnastics Unit
Review skills, one-handed cartwheels,
aerials, handstands, handsprings

Fitnessgram Fitness Unit
Trunk lifts, push-ups, curl ups, pacer
run, sit-and reach-and-rope

Softball Unit
Fielding, hitting, throwing, basic
principles

35

CENTRAL
SCHOOL
Central School – Grades 5-8
620 Greenwood Avenue
Glencoe, IL 60022
Phone: (847) 835-7600
Fax: (847) 835-7605

Dr. Ryan Mollet, Principal
Mr. Eddy Kim, Assistant Principal
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Understanding Children: Pre-and Early Adolescence
Developmentally
Because of varying rates of growth spurts, there is greater variation among children in this age
group than other groups. Even within each young person, there may be a great deal of
variability in behavior. They may act like teenagers much of the time, but other times, act more
like young children. Children are very interested in being independent and having more
responsibility. They need lots of time to be with their peers.
Their time with adults is often focused on exploring the adult world, or issues of their own
identity. Erickson defines this as the stage for establishing identity. They are examining their
values, their relationships with family, friends, and with the world. They may begin to worry
about social justice issues like the environment, hunger, and homelessness.
Physically
Young people between the ages of ten and thirteen grow more rapidly than at any time since
infancy. They may feel awkward and experience a lack of coordination. Puberty begins.
Appetites tend to be big. Hormonal changes can cause moodiness.
Emotionally and Socially
Children in these age groups tend to be very self-conscious about their bodies and how they
look. This is a time of increased psychological vulnerability. Many children feel a strong desire to
conform to their peer group and often assert their emerging individuality by being critical of
others. They tend to be competitive and daring. They form close one-to-one friendships. Their
need for loving, supportive adults is often camouflaged by their intense loyalty to a peer group.
Cognitively
Children in these age groups are developing abstract thinking skills. They are beginning to think
about future life roles and are better able to postpone gratification. They can plan ahead and
organize tasks with little or no assistance from adults. They are beginning to develop opinions
about social issues.
(From the “Resource Notebook:
School Age Care: Out of School Time,” Child Care Bureau, Dept. of Health and Human Services.)
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Middle School Literacy Program
Following the Common Core State Standards for English Language Arts, students are provided a
variety of opportunities to develop skills in reading, writing, speaking and listening, and
language, through experience with print and digital resources. During an eighty-four minute
literacy block of instruction, a substantial amount of time is devoted to students reading a wide
range of text, varying in levels of sophistication and purpose. Through print and non-print text,
they develop comprehension strategies, vocabulary, as well as high order thinking skills. They
read a balance of short and long fiction, drama, poetry, and informational text such as
memoirs, articles, and essays and apply skills such as citing evidence, determining theme, and
analyzing how parts of the text affect the whole.
During the literacy block, students learn about the reading-writing connection by drawing upon
and writing about evidence from literary and informational texts. Writing skills, such as the
ability to plan, revise, edit, and publish, develop as students practice skills of specific writing
types such as arguments, informative/explanatory texts, and narratives. Students write for a
variety of purposes and audiences.
Throughout reading and writing experiences during the literacy block, students develop skills of
flexible communication and collaboration as they learn to work together, express and listen
carefully to ideas, integrate information and use media and visual displays to help communicate
their ideas.
Students learn language conventions and vocabulary to help them understand and analyze
words and phrases, relationships among words, and shades of meaning that affect the text they
read, write, and hear.
Word Study and Vocabulary
The focus of vocabulary study in 5th through 8th grade is on the words, their meanings, their
ranges of application, and their uses in context. The vocabulary workshop approach is
systematic as it begins with and builds upon a word list drawn from vocabulary that students
will encounter in their reading. It provides students with the vocabulary skills they will need to
achieve higher-level reading and writing proficiency.
Across Central School, we have selected core academic words to focus on across content
areas. The AWL is a list of words which appear with high frequency in English-language
academic texts. The list was compiled by Averil Coxhead at the Victoria University of Wellington,
New Zealand. Teachers have been trained to provide explicit instruction utilizing a multi-modal
approach. The foundation for our academic word lessons was based on literacy research and
best practice for ensuring a stronger vocabulary foundation.
Each grade is responsible for the instruction of grade level academic words. Our goal is to
increase student mastery as they read, write and use in verbal communication.
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5th Grade
analyze

6th Grade
coherent

7th Grade
advocate

8th Grade
analyze

clarify

complex

parameters

concept

conclude

contrast
elaborate

culture
document

text
context
thesis
claim
evidence
elaborate

factor
identify
impact
interpret
sequence
significant
source
specific
sufficient
vary

essential
evaluate
focus
illustrate
justify
potential
relevant
simulate
strategy
summary

theme
synthesize
empathy
inequality
discriminate
bias
hierarchy
contradiction
origin

perspective
diverse
precede
subsequent
dynamic
ideology
coordinate
abstract
formulate
deviate
scenario
scope
valid
imply
intrinsic
critique
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Mathematics:

Fifth and Sixth Grade
The University of Chicago School Mathematics Project began in 1983 and is still centered at the
University of Chicago. Everyday Mathematics’ goals and objectives meet the National Council of
Teachers of Mathematics “Principles and Standards for School Mathematics,” published in 2000,
and the current Common Core State Standards. The standards define practices that should
permeate instruction and assessment at all grade levels, Kindergarten through Grade 12. The
Standards for Mathematical Practice are:
1.
2.
3.
4.
5.
6.
7.
8.

Make sense of problems and persevere in solving them.
Reason abstractly and quantitatively.
Construct viable arguments and critique the reasoning of others.
Model with mathematics.
Use appropriate tools strategically.
Attend to precision.
Look for and make use of structure.
Look for and express regularity in repeated reasoning.

In addition, articulation among grade levels and increased opportunities for formal training have
provided strong support for teachers. Communication among New Trier Township teachers of
mathematics has contributed significantly to our students’ mathematical success. Components
of an enrichment program designed by the University of Chicago to coincide with the Everyday
Mathematics Program are utilized when appropriate.
Accelerated Mathematics Program
Students in the fifth and sixth grades possessing exceptional skills in the standards for
mathematical practice are invited to participate in the Accelerated Mathematics Program. This
program functions as a self-contained mathematics class, which meets during the regularly
scheduled math time at each grade level. Students in this program study the standard
curriculum. In addition, students use units of study and materials that have been specifically
designed to challenge higher level thinking skills in diverse areas of mathematics. The intent of
the Accelerated Mathematics Programs is to provide students with challenging and rewarding
experiences reaching well beyond the required mathematics curriculum.
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Examples of 5th grade content, strands, skills, &
concepts

Examples of 6th grade content, strands,
skills, & concepts

Operations and Algebraic Thinking

Operations and Algebraic Thinking

Write and interpret numerical expressions and analyze
patterns and relationships.

Understand ratio concepts and use ratio
reasoning to solve problems.

Number and Operations in Base Ten and Fractions

Number and Operations in Base Ten and
Fractions

Use equivalent fractions as a strategy to add and subtract
fractions and apply and extend previous understandings of
multiplication and division to multiply and divide fractions.
Measurement and Data
Convert like measurement units within a given
measurement system, represent and interpret data,
understand concepts of volume and relative volume to
multiplication and to addition.
Geometry
Graph points on the coordinate plane to solve real-world
and mathematical problems and classify two-dimensional
figures into categories based on their properties.

Apply and extend previous understandings of
multiplication and division to divide fractions by
fractions, compute fluently with multi-digit
numbers and find common factors and multiples,
and apply and extend previous understandings
of numbers to the system of rational numbers.
Expressions and Equations
Apply and extend previous understandings of
arithmetic to algebraic expressions, reason about
and solve one-variable equations and
inequalities, and represent and analyze
quantitative relationships between dependent
and independent variables.
Geometry
Solve real-word and mathematic problems
involving area, surface area, and volume.
Statistics and Probability
Develop understanding of statistical variability
and summarize and describe distributions.
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Mathematics:

Seventh and Eighth Grades
The seventh and eighth grade mathematics curriculum are aligned to the Common Core State
Standards and are taught using a spiral approach which allows the students to be exposed to
probability, statistics, geometry, algebra, logic, data analysis, percents, decimals, and fractions
on a regular basis. This two-year math program forms a strong foundation for the study of a
modern high school math program.
In addition, articulation among grade levels and increased opportunities for formal training have
provided strong support for teachers. Communication among New Trier Township teachers of
mathematics has contributed significantly to our students’ mathematical success.
Individual student abilities are met through optional enrichment materials, short-term ability
grouping for review of skills, and help from resource teachers outside the regular classroom.
There is also available a Math Assistance class offered as one of the activity classes students
can opt to take each quarter to provide additional support.
Examples of 7th grade content, strands, skills,
& concepts

Examples of 8th grade content, strands, skills,
& concepts

Ratios and Proportional Relationships

The Number System

Analyze proportional relationships and use them to
solve real-world and mathematical problems.

Know that there are numbers that are not rational, and
approximate them by rational numbers.

The Number System

Expressions and Equations

Apply and extend previous understandings of
operations with fractions to add, subtract, multiply
and divide rational numbers.

Work with radicals and integer exponents, understand
the connections between proportional relationships, lines,
and linear equations, and analyze and solve linear
equations and pairs of simultaneous linear equations.

Expressions and Equations
Use properties of operations to generate equivalent
expressions and solve real-life and mathematical
problems using numerical and algebraic expressions
and equations.
Geometry

Functions
Define, evaluate and compare functions and use
functions to model relationships between quantities.
Geometry

Draw, construct and describe geometrical figures and
describe the relationships between them, and solve
real-life and mathematical problems involving angle,
measures, area, surface area, and volume.

Understand congruence and similarity using physical
models, transparencies, or geometry software,
understand and apply the Pythagorean Theorem, and
solve real-world and mathematical problems involving
volume of cylinders, cones, and spheres.

Statistics and Probability

Statistics and Probability

Use random sampling to draw inferences about a
population, draw informal comparative inferences
about two populations, and investigate chance
processes and develop, use, and evaluate probability
models.

Investigate patterns of association in bivariate data.
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Students, who have met certain criteria, including scores obtained on standardized tests and
teacher recommendations, are eligible to take the pre-algebra/algebra course sequence. In
seventh grade the course of study is pre-algebra followed by algebra in eighth grade. Two
levels of pre-algebra and algebra are offered: the equivalent of New Trier’s four-level and threelevel courses. The material covered in the algebra course includes inequalities, graphical
representations of data and formulae, translation of words into symbols and symbols into
words, probability, matrices, geometry, trigonometry, and finding solutions to equations and
systems of equations by using the quadratic formula, graphing, completing the square, and
factoring. A graphing calculator is mandatory for this class. Placement into second-year high
school math is arranged for students successfully completing algebra in eighth grade.

Science
Continuing with the Next Generation Science Standards, by the end of 8th grade, students are
able to demonstrate grade-appropriate proficiency in developing and using models, planning
and carrying out investigations, analyzing and interpreting data, using mathematics and
computational thinking, engaging in arguments from evidence, and obtaining, evaluating, and
communicating information; and to use these practices to demonstrate understanding of the
core ideas in of Physical Science, Life Sciences, Earth and Space Sciences, and Engineering and
Design.
5th Grade Disciplinary Core Ideas

6th Grade Disciplinary Core Ideas

Structures and Properties of Matter

Natural Selection & Adaptations

Matter & Energy in Organisms and Ecosystems

Space Systems

Earth’s Systems

Waves & Electromagnetic Radiation

Space Systems: Stars & the Solar System

Engineering & Design

Engineering and Design

Human Impacts

Human Impacts
7th Grade Disciplinary Core Ideas

8th Grade Disciplinary Core Ideas

Matter & Energy in Organisms & Ecosystems

Structure & Properties of Matter

Interdependent Relationships in Ecosystems

Chemical Reactions

Natural Selection & Adaptations

Energy

History of Earth & Earth Systems

Forces & Interactions

Structure, Function, & Information Processing

Engineering & Design

Growth, Development, and Reproduction of Organisms

Human Impacts

Engineering & Design
Human Impacts
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Our Central School 6th grade classrooms have worked closely with the school garden and the
Glencoe Community Garden to integrate the study of climate and human impact into their
learning.

The following is a link to more detailed information on the progressions within the Next
Generation Science Standards.
Progressions Within the Next Generation Science Standards

Social Studies:
In January 2016, Illinois adopted Illinois Learning Standards for Social Science, based on the
College, Career, and Civic Life (C3) Framework for Social Studies. The purpose of these new,
more rigorous standards is to better prepare students to be college and career ready. These
standards are designed to ensure that students across Illinois focus on a common set of
standards and have the opportunity to develop the knowledge, dispositions, and skills
necessary for success in college, career, and civic life in the 21st century. The vision supporting
this design is to produce students who are civically engaged, socially responsible, culturally
aware, and financially literate (National Council for the Social Studies, 2016)
The Illinois Social Science Standards fall into two complementary categories: inquiry skills and
disciplinary concepts. Inquiry skills involve questioning, investigating, reasoning, and
responsible action while disciplinary concepts make use of social science ideas, principles, and
content to pursue answers to the questions generated by student inquiries.
In social studies, disciplinary concepts are divided among the major disciplines of social
science: civics, history, economics, and geography. These standards are taught in conjunction
with inquiry skills. Standards on themes are aligned to the disciplinary concepts for our K-5
learners. The themes are:
●
●
●

Kindergarten: My Social World
First Grade: Living, Learning, and Working Together
Second Grade: Families, Neighborhoods, and Communities
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●
●
●

Third Grade: Communities Near and Far
Fourth Grade: Our State, Our Nation
Fifth Grade: Our Nation, Our World

The middle grades provide a bridge between the elementary and high school experiences. The
structure of the middle grade social science standards is unique. Unlike the elementary and high
school standards, the middle grade standards do not assign particular content to each grade
level. Rather, these standards focus on the developmental need of middle grade students: to
cultivate the critical thinking skills used by social scientists through the inquiry process. The
disciplinary concepts of civics, economics, geography, and history are integrated within the
curriculum (Illinois State Board of Education, 2016).
Students should be able to utilize the inquiry process to analyze foundational knowledge,
develop questions (about the past, present, and future), apply tools to research, weigh
evidence, and develop conclusions. Below are the topics that are explored each year in middle
school.
Fifth Grade: Our Nation, Our World
● American Indians
● European Exploration
● Early English Settlements
● Comparing Colonies
● Slavery
● Colonial Life
● Causes of Revolution

Sixth Grade: Ancient Civilizations
● Early Hominids
● Sumer Mesopotamia
● Ancient Egypt
● Ancient China
● Ancient Greece
● Ancient Rome

Seventh Grade:
● Peopling of the Americas
● The Colonial Era
● Colonial Conflict
● Revolutionary War
● United States Constitution
● American Expansionism
● Industrial Revolution
● Civil War

Eighth Grade:
● Spanish American War
● Imperialism
● WWI
● African American Civil Rights
● The Great Depression
● World War II
● Holocaust
● Cold War
● Civil Rights
● Vietnam War
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Crawford Learning Center:
Central School’s Learning Center is integral to and supportive of the school curriculum. It
provides a mechanism for choice and exploration beyond the prescribed course of study. Our
program provides a wide range of resources and information that satisfy the educational needs
and interest of students. Materials are selected to meet the wide range of students’ individual
learning styles. The CLC is a place where students may explore subjects that interest them,
expand their imagination, delve into areas of personal interest, and develop the ability to think
clearly, critically, and creatively about the resources (books, CD’s, internet, on-line information
services, periodicals, and newspapers) they have chosen. Students may work individually, in
small groups, and/or as a class.
Our goal is to provide a setting where students develop skills they will need as adults to locate,
analyze, evaluate, interpret, and communicate information and ideas in an information-rich
world. Students are encouraged to realize their potential as informed citizens who think critically
and solve problems, to observe rights and responsibilities relating to the generation and flow of
information and ideas, and to appreciate the value of literature in an educated society.
Within the state of Illinois, the newly passed Internet Safety Education Act requires all public
schools to provide instruction in internet safety to our students. Central School has formalized a
school-wide initiative that educates parents, teachers and students about the importance of
Internet safety. During our Advisory program, monthly topics are addressed using age
appropriate resources and public service announcements (PSA’s) as the discussion starters.
SMARTBoard Technology, interactive whiteboards, have been installed in the CLC Computer
Lab, Science classroom laboratories, and classrooms throughout the school. All are fully
integrated making lessons more engaging and interactive.
The CLC/Technology program is open from 7:30 a.m. to 4:00 p.m. to allow students ample time
before and after school to complete assignments, check out books or browse.
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Integrated Arts
In addition to the core classes, students at Central School participate in Integrated Arts,
Physical Education, Modern Language and Music classes each week. These courses provide
opportunities for students to expand their interests in a variety of academic and enrichment
curricular areas.
In fifth grade, integrated arts courses are scheduled for students allowing for varied
experiences. All students will take Physical Education, Art, Strategic Studies, Communications,
Innovative Technologies, and Band, Orchestra or Chorus. Band, Orchestra and Chorus are
considered full year classes. Fifth graders will also continue their Modern Language instruction
with Spanish.
Sixth grade students are given more choice in their Integrated Arts schedule. They will select
two art classes, two technology classes and take Physical Education and Strategic Studies II.
Students may choose to continue band, orchestra or chorus. Band, orchestra and chorus are
considered full year classes. In sixth grade, students will choose Spanish or French to continue
their Modern Language instruction.
Students in seventh grade will select one performing arts class, one art class, one technology,
class, Health and Physical Education as well as continue their Modern Language education.
Students may choose to continue band, orchestra or chorus. Band, orchestra and chorus are
considered full year classes.
Students in eighth grade are required to take Physical Education and Health and continue their
Modern Language education. Students may choose to continue band, orchestra or chorus which
are considered full year classes. Eighth grade students will choose the remainder of their
Integrated Arts classes.
Integrated Arts Offerings:
Performing Arts
Beginning Guitar
Creative Movement
Drama
Ukulele

Visual Arts
Metal Bracelet and Ring
3D Bugs, Value Drawing
Water Fountains
Mardi Gras Masks
Greek Columns, Stipple Drawing
Wire Sculpture, Quilt
Oaxacan Animal, Radial Design Drawing

Technology
Announcements
Explorations in Animation
Innovative Technologies
Mock Trial
Video Production

Healthy Living
Peer Mentoring
Relaxation & Meditation
Taking Charge
PE Leaders
Study Hall
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